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CHAPTER I 
STATEMENT AND BACKGROUND OF THE PROBLEM 
Need of follow-up studies.-- The follow-up is one of six 
basic services of guidance. It is a service that can help 
l answer popular criticisms of the school: that educators do 
I 
not know or care what h as happened to the school leavers--
graduates and drop-outs--that they are not concerned with help-
ing to meet the occupational and educational problems of young 
people after they have left school. Countless follow-up 
studies have been made and a review of them shows clearly their 11 
contribution to collection of adequate information about school-
leavers. 
Leslie Chisholm says: 
Follow-up studies make two thing s possible in guid-
ance. First, the information secured t hroug h the studies 
affords a basis for the evaluation of much of the guid-
ance work as well as oth er parts of the work of the school. 
Second, the informat i on is highly desirable in placement 
and other guidance work . This latter benefit applies 
both to former students and to students who are still in 
school.!/ 
In recent years, the public has brought increasing pres-
sure upon schools to adapt t h eir curriculum and methods to 
'meet the changes that have taken place in the past generation. 
1/Leslie Chisholm, Guidin Youth in the Secondar School, 
New York, American Book Company , 19 , p. 290. 
-1-
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l, some of these changes are listed here: 
Changing conditions in the home. 
Changing conditions in labor and industry. 
Changing conditions in population. 
Increase in amount of general education demanded. 
Leisure-time activities. 
Moral and religious conditions.!~ 
Comparing the activities and offerings of today 1 s school 
Jiwi th those of a generation ago, one cannot help but realize we 
l! have come a long way; but the attacks continue and some justly. 
1
How then, can the school adequately evaluate the product? 
II 
1 Authorities are agre~d not only in the need for the 
I 
!follow-up studies, but also on the purposes of such studies. 
Among these writers we find the names of Allen, Brewster, 
1 Ch~sholm, Forrester, Kirkpatrick, Landy, Traxler. 
I 
A most useful pu blication on follow-up studies was one 
1prepared under the direction of Glenn S. Smith, Chief of 
!Guidance Services Division, Michigan Department of Public 
I 2/ 11Instruction • .::i This bulletin contains the necessary steps of 
lthe follow-up study from the planning and supervision of the I . 
\study to the gathering, tabulating , and interpreting of the 
data. 
Another excellent study of out of school youth was made by 
1/Arthur J. Jones, Principles of Guidance, New York, McGraw-
Hill, 1945, Chap. I. 
!g.; Glenn S. Smith, Determining 0 ccuE_ational 'I'raining Needs 
Through Occupational Surveys and Studies, Lansing, Mich., 
Bul. No. 291, Department of Public Instruction, 1948. 
I 
l 
II 
I 
I 
the Implementation Commission of the National Association of 
Secondary School Principals. The study was designed to uncover 
I 
practices that could be introduced to schools and to formulate 
a survey plan to help the schools assist in the occupational 
I 
I 
i· a.djustment of students whose education ended with the hig h 
school. These results were presented as "Th e Occupational 
I 
1 Follow-up and Adjustment Service Plan" and were. publish ed in a 
1 manual and two bulletins.!/ 
A master of arts thesis presented in 1948 at the Boston 
,University School of Education by Zabriskie~ deals with prob-
' lems similar to those of the present study. 
Evidence from the aforementioned studies and numerous 
others consulted, points conclusively to the need of the 
fol l ow-up and shows much agreement as to methods and techniques, 
but we should keep in mind that recent graduates may naturally 
express opinions that cannot be accepted completely because of 
' their inexperience. 
Purpose of the Qresent studr.-- This follow-up study was 
begun to help better determine the vocational guidance needs o f 
students and former students of Whitman High School, and to 
; 1 Byron c. Hayes and Others, The School Follows Through 
1 
Bul. 101), 1941, 164 pp. and Edward Landy and Others, Occupa-
tional Adjustment and the School (Bul. 93), Washington, D. c., 
11940. 
I 
~M. w. Zabriskie, A Follow-Up of Graduates and Non-Graduates 
of Bloomfield Hi gh School from 19~ to--r94? (Ed: Thesis, B. U.) 
1948. 
II 
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I 
!acquaint the most recent graduates with our post-high school 
1 services. This latter was necessary because Whitman High's 
!first full-time guidance program began less than two y ears ago, 
1late in August 1950. 
I 
While the study has led to recommenda-
!tions for improvement of guidance offerings, it also establish ed 
li friendly relations with recent graduates and 
/! In a town the size of Whitman such relations 
1 progr~ start smoothly. 
their families. 
can h elp a new 
Some of the purposes of this study may be stated as 
follows: 
1. To dete~nine the status of most of the recent 
graduates. 
2. To find the proportion of these graduates now 
enrolled in a degree-granting school or some 
institution of higher learning. 
3. To find t h e variety of jobs these people now 
hold. 
4· To discover the facilities used by youth in 
securing jobs. 
5. To dete~nine ways the guidance services can better 
meet the needs of present high school students. 
Definitions of terms.-- For the purp oses of this study, 
the following definitions are included in the scope of the 
problem: 
· 1. Guidance Group.-- Th e Class of 1951 at Whitman High 
School had the benefits of the first year of the full-time 
Every student was g iven the Boston Univer-II guidance program. 
-~~ sity Vocational Test Battery on October 27, 1950. Every 
--1 II 
I/ 
II 
II 
had a minimum of two interviews with the II 
I 
----~----~~udent 
guidance director, and the average number of interviews II 
per student in this class was three. Therefore, the I 
Class of 1951 will be referred to as the Guidance 
Grou£ henceforth. 
2. Pre-Guidance Grou~.-- The Class of 1950 at Whitman 
High School did not have the benefits of a full-time 
guidance program. The vice-principal devoted one 
period a day to guidance duties and, of course, students 
often consulted "under'standing" teachers for help. 
From this point on in the study, the Class of 1950 
will be called the Pre-Guidance Group. 
3. High School Graduate.-- Any former student who success-
fully met the academic requirements and received a 
diploma will be referred to as a High School Graduate. 
4. Drop-Out.-- Any potential member of the Class of 1950 
and 1951 who left school in his junior or senior year 
shall be called ~ Drop-Out. 
5. Higher Education.-- Any program of education taken at 
a recognized school of learning, regardless of level 
of learning, shall be referred to as Higher Education. 
6. Full-time Employment.-- A work week of thirty hours or 
more is to be considered Full-time Employment in this 
study. 
7. Part-time Employment.-- A work week of less than thirty 
I 
I 
hours will be referred to as Part-time Employment. 
8. No Guidance, Fair Guidance, Considerable Guidance.--
These expressions are used to indicate the feelings 
of the graduates regarding the amount of guidance they 
received in high school. 
The town of .Whitman.-- Whitman, Massachusetts, with a 1951 
!population of 8,766, is located in the northeastern part of 
II 
!/ Plymouth County and is bounded as follows: on the north by 
!! Abington, on the east by Hanson, on the south by East Bridge-
~' 
/! water, on the west by Brockton, and is 21 miles south of 
I 
!! Boston. It has a land are a of 6.6 square miles and a density 
1
of 1290.9 per square mile. 
I The town is generally 
1
.and has a good strong soil. 
level, it is 76 feet above sea l evel 
Natural meadows form a good part 
11 of the land surface. 
I Of the 8,766 population only 10 per centare f oreign born 
I 
1 and approximately one third of these foreign born came from 
'canada. 
I The principal types of manufacturing are burial vaults, 
d 
tacks and nails, shoe polish, cut soles and inner soles, shoes, 
land chairs. Approximately one third of the working population 
lmust be listed as operatives, etc. and one fifth as clerical 
ll workers. 
II Two famous shoe companies are housed in Whitman. These 
II 
are the Regal and Commonwealth Shoe Companies, and these firms 
------==~========================================= 
6 
: employ a good proportion of the residents of Whitman. The 
1: Gurney Tack Factory, the Fitzgibbons Leather Factory, the 
!Whitman Foundry, the Coburn-Wilbert Vault Corporation, and the 
1 Whitman Shoe Polish Company are the leading manufacturers. 
i[ Description of Whitman High School.-- The Whitman School 
I System is set up on a 6-2-4 basis. The elementary schools 
1 include the first six grades, the Junior High School includes 
I grades 7 and 8, and the Senior High School, grades 9 through 
I The faculty, including the Principal, Vice-Principal (who 
l1 teaches also) and Guidance Director (who was added to the staff 
]in .August 1950) numbers twenty-three. The high school students 
I 
share with the lower grade students the services of a music 
II director, girls 1 physical education instructor and an art 
1supervisor. 
Whitman High School is rated as a Class 11 A11 school by the 
Massachusetts State Department of Education. The school awards 
diploma to students completing sixteen units of work satis-
!factorily. This sixteen-unit requirement was first inaugurated 
// for the incoming freshman class in September 1950. Before this, 
)fifteen units were required for a diploma. A unit represents 
lone year of study in a subject offered in the program of studies 
!Half unit courses are offered only in Mechanical and Freehand 
1 Drawing, Typewriting, and Solid Geometry and Trigonometry. One 
I 
quarter units are given for physical education and music. Shop 
III and IV offer one and a half units, but two periods a day 
~~ are required to gain the unit and a half. Each class period 
i lasts fifty-three minutes, s.nd there are five periods in the 
! 
jschool day. 
1
1 The Program of Studies includes five curricula, the 
II 
Classical, the Scientific, the Commercial, the General, and the 
Industrial Arts. All students must complete four years of 
English and a year of U. s. History and Civics. The reader may 
I )refer to the appendix of this thesis for the complete program 
of studies and the requirements of each curriculum. 
The grade placement of pupils is based upon the number 
lof units previously gained. Three units are nece~sary for 
1-
8 
I 
I 
I 
II 
li 
I 
I 
CHAPTER II 
ADMINISTRATION OF THE SURVEY AND 
IDENTIFICATION OF RESPONDENTS 
Preliminary investigation of problem.-- The writer fir~t 
became interested in the follow-up study while taking the 
!course, "Methods in Educational . Research It with Dr. w. L. Hanson, I . 
!Boston University instructor during Intersession, 1950. Con-
lsiderable research of the literature pertaining to follow-up 
I . 
1studies was made during the methods course in an effort to find 
the best methods of procedure and the findings of previous 
follow-up studies. 
Meanwhile, the writer accepted the position of Guidance 
Director at Whitman High School and the findings of a follow-
up study loomed more important than ever. Early in the school 
year of 1950-1951, the Whitman School Committee expressed a 
jwish to find out more about the recent graduates of Whitman 
High. The high school principal was also interested in the 
I 
I status of the school's former students. All these things 
!helped initiate the present study. 
I Possible methods of securing a sufficient number of res-
pons e s were considered. The questionnaire was decided upon and 
while a unique and successful in-person group technique was 
I 
-9-
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!' employed for those members of the Guidance Group continuing in 
I 
lhigher education, the questionnaire remained the basis of the 
I l1 study. We shall refer to this technique later. 
I 
This instrument of research was examined c a r efully and 
there was temptation on the part of the writer to use prepared 
forms. The one sold by the National Association of Secondary 
School Principals!/ was one form seriously considered. This 
form was tried out over a decade ago and had since been stand-
ardized. It had been used by follow-up authorities, and was 
' not too expensive. However, the writer felt that while some of 
I 
1 the i terns in this tried and J::I" oved form would 
1
porated in any questionnaire, he would use an 
II 
have to be incor-
1 
original question- : 
naire. 
Preparation for the study.-- Early in the fall of 1951, the 
writer decided to mak e a follow-up of the two most recent 
classes. Although this is by no means unique, the common 
!I 
method is to survey classes one year, three years and five 
11 
: years out of school. One of the reasons for deciding to include !I 
the most recent graduating class--the Class of 1951--was that 
"during the writer's first year at Whitman High School, the 
: senior class of 1951 was thoroughly 11 oriented 11 on the follow-up 
I 
! information he would ask them for during the first year out of 
I' 
school. The thought was that to tell the students before 
I 
1/Edward Landy, Manual for t h e Occupational Follow-up and 
Ad j ustment Service Plan, 1941. 
ll 
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graduation of the need for the information and 
---- _ll--=~~ 
to explai~ -i~ -r-
I 
!person some of the questions to be included in t he questionnaire 
I· I 
,, would result in more prompt and accurate returns. This as sump-
tion proved correct. 
A second reason for using the Class of 1951 was to have 
1 some basis of comparison between the Guidance Group and the 
Pre-Guidance Group. 
A beginning step was the examination of information 
, already available on the students who would be included in this 
follow-up. School registers, permanent record ca.rds, and cumu- 1' 
1 lative records in the principal's office were included in the 
sources of available data. Individual cards were made up on 
/ those former students who were to be included in the survey. 
1
on these cards was recorded the pertinent data culled from the 
aforementioned sources. The cards were filed alphabetically, 
those on drop-outs being separated from the graduates. It 
seems necessary at this point to further clarify the term drop- , 
out, included previously under "definitions of terms." School 
, registers for the years 1949-1950 and 1950-1951 were examined 
I 
I 
and names of students who were "potential" (i.e. expected to 
!graduate with said classes) members of the Class of 1950 or 
1951 who left school without completing academic requirements 
I jfor a diploma, were recorded as "drop-outs." These names, of 
course, did not include transfers. Table l presents the 
'' information on the number of former students to be included in 
I 
II 
I 
I 
I 
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this study. 
Table 1. Number of Former Students Arranged by 
Sex and Year Left 
Graduation Boys Girls 
Status 1950 1951 1950 1951 Total 
~lJ ( ~J ( 3 J U:i] 
Graduates 53 56 69 42 220 
Drop-outs 10 6 2 4 22 
TOTALS 63 62 71 46 242 
A mailing list was compiled and out of 242 only two were 
not located. With the help of the Senior Commercial Class, a 
I 
sufficient number of double-post-card questionnaires was made 
and mailed to all former students in the survey, Nov. 26, 1951. ,, 
A second and more complete questionnaire was devised, but 
·! not mailed, because at this point the writer undertook to 
determine the worth of an original in-person group follow-up q 
I' lj 
technique mentioned previously in this chapter. 
Explanation of a new technique in follow-up.-- Essentially, 
the idea was to conduct an in-person supplementary follow-up of 
: two special groups--the "Higher Education" group and the "Full 11 
II It 
Time Employment" group. The writer thought that the group lj 
experience might be more valuable to him and the former students .. 
II 
The written questionnaire has the advantage of being confiden-
tial, but such a form is often completed quickly and uncritical!~ 
~- --::=::------====-=--==---~ r-:=== ==..:::::::=----.....::=:--=---..! 
I 
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1· 
The thirty-four students of the "Higher Education" categoryJi 
1
· in the 11 Guidance 11 group were invited by the writer to take part 11 
1
; in a 11 follow-up 11 get-together during Christmas vacation. One of II 
~ the girls whose vacation started particularly early began con- 'II 
1tacting the others while the writer made arrangements for a 
1
1luncheon in a country inn in Hanson. 
I' 
I Twenty-eight boys and girls paid for their own dinners, 
1
were delighted at the chance to see their former classmates, 
I' and willingly answered and discussed some of the questions 
I, 
li included in the survey form. 
I: 
I; 
The writer talked with the young people in groups and 
!1 individually. They were told that we might gain information 
qto pass on to present high school students who were potential 
I 
college students. 
II 
I The replies received at this meeting are integrated with 
It 
the other data in this study, but the writer found that these 
'I !
1
answers came after real interest had been aroused. Some of 
!; the answers, of course, merely filled in the questionnaire, but 
II 
ithe in-person group technique produced many valuable facts 
land appraisals that a completed questionnaire could never 
I; reveal. 
The writer felt that the same method could be tried with 
r. the "Full Time Ernployment 11 group but preliminary investigation 
!' disclosed that it would be a difficult task to find a time 
I. 
=J. ~--- ----· ----
a representative group could get together. Also this 
1
;group was less interested in such a meeting. While the heavy 
I! 
.: schedule of the school year curtailed the writer 1 s activities 
1
in this plan and although the "Full Time Employment" group was 
!less interested and more difficult to assemble, the plan is one 
1
which may be followed through to completion another year. 
Follow-up of questionnaires.-- About a 40 per cent return 
'! 
made within two weeks. The Class of 1951--the Guidance 
After one month, ~ II jGroup--was by far more prompt in its returns. 
I 
members of the family supplied some of the data for former 
'Students who had left for the Armed Forces or were not living 
I 
at home for 
I' completed. 
I 
other reasons. In all, 240 out of 242 forms were 
Two members of the Pre-Guidance Group had moved to 
j
1
other sections of the country and replies were never received. 
\r Description of respondents.-- Table 2 shows the number 
11
and percentage of returns of all school leavers, according to 
rtheir graduation status. 
i 
1 
Table 2. Number and Percentage of Returns of all School 
Leavers, According to Graduation Status 
Graduates Drop-outs Total 
(1) ( 2) (3} <4> 
Forms sent 220 22 242 
\ 
Forms completed 218 22 240 
Percentage of returns 99.1 100 99.2 
Of the total number of former students included in this 
lsurvey, 126 were boys and 116 were girls. The two girls not 
lt located had married and were living in other parts of the 
' I 
\ country as previously mentioned. 1: 
Table 3 shows the number and percentage of graduates whose I 
t survey forms 
I 
were completed, arranged by sex and year of grad-
'Uation. 
II Table 3. Number and Percentage of Returns from 
Graduates Arranged by Sex & Year Graduated 
19.50 19.51 
Boys Girls Boys Girls 
(1) ( 2) (3) 
Inquiries made 52 70 .57 41 
Inquiries received 52 68 57 41 
Percentage of returns 100 97.1 100 100 
General Status of Graduates.-- The greatest percentage of 
I 
II 
I 
I 
'I 
II 
------= ----- -- -----~~ -~- --- -- ---- _. 16-~=--=--= 
I the 218 graduates included in the survey was employed f'ull time. ~ 1 
Of' the Pre-Guidance Group 50 per cent were employed; of' the 
Guidance Group, 58.2 per cent were employed. The group in 
Higher Education received the second highest percentage. 
I 
' Thirty-f'ive per cent of' the Pre-Guidance Group were attending 
!institutions of' higher learning. Thirty-f'our and nine-tenths 
1 per cent of' the Guidance Group were included in the Higher 
!Education category. 
At this point the writer thinks it important to mention a 
I 
possible socio-economic difference between the classes as 
!expressed by many members of the faculty. The general opinion 
.was that the members of the Class of' 1950--the Pre-Guidance 
!Group--came from families with an average income and social 
' standing higher than families of' typical Whitman High classes. 
I 
1 
Of course, the writer had neither the wish nor time to investi-
:1 gate this. The opinion, however, was widespread and worth 
;including in this study. 
The Pre-Guidance Group had a 4 per cent edge in the number 
of' graduates in the Armed Forces, due no doubt to the average 
I 
lone-year age 
l
ithe Class ?f' 
'negligible. 
difference. The draf't made greater inroads on 
1950. The dif ference in the Unemployed Group was 
Table 4 gives a comparison of these graduates. 
Approximately 35 per cent were attending schoo~ and this 
1figure was higher than the writer expected. 
Of' the 22 drop outs, 11 were employed. Eighteen per cent 
I 
I 
II 
I, 
II 
I . 
I 
I 
I 
I' 
J 
~ were in the Armed Forces and 18 per cent were married and not 
working. 
Table 4· General Status of 218 Graduates by Year Graduated 
I TOTALS 120 98 218 
Table 5 shows the differences in status of the graduates 
' according to sex. Coincidentally, the number of boy and girl 
graduates included in the survey is exactly the same (109). 
The marked differences naturally occur chiefly in the Armed 
[! Forces (where the boys rate 16.5 per cent and the girls 0) and I -
1Full Time Employment where the girls have about a 14 per cent 
advantage. 
Table 5. General Status of 218 Graduates by Sex 
Boy:s 
No. % 
Girls Total 
No. % No. % 
I 
Full-Time Employment 51 46.8 66 60.5 117 53.7 
(concluded on next page) 
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Table 5. (concluded) 
Boys Girls Total 
No. % No. % No. % 
{ 1 ~ ( 2} ~~} {~} 
Higher Education 37 33-9 39 35.8 76 34-9 
Armed Forces 18 16.5 0 o.o 18 8.3 
Unemployed 3 2.7 0 o.o 3 1.3 
Married and Not Working 0 o.o 4 3-7 4 1.8 
TOTALS 109 109 218 
Curricula of respondents.-- Graduates included in this sur-
vey repre s ented the Classical, Scientific, Commercial, General, 
and Industrial Arts curricula. Table 6 shows the distribution 
of graduates ac9ording to curricula and sex. 
Table 6. Distribution of 218 Graduates 
According to Curricula and Sex 
Girls Total High School Course Boys 
No. % No. % No. % 
( 1 ~ 
Classical 
Scientific 
Commercial 
General 
Industrial Arts 
TOTALS 
4 
17 
4 
61 
23 
109 
( 2) 
3-7 
15.6 
3-7 
55-9 
21.1 
26 
1 
32 
50 
0 
109 
(3) 
23.9 
1.0 
29.3 
45.8 
o.o 
30 
18 
36 
111 
23 
218 
{4) 
13.7 
8.3 
16.5 
50.9 
10.6 
A total of 22 per cent of the graduates took the College 
and Scientific Courses, yet data from Tables 4 and 5 show 
18 
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!approximately 35 per cent of the graduates to be in the Higher 
!' Education group. Many more of our students go on to schools 
1
' and colleges than take the college preparatory courses in high 
!I 
school. 
Also Table 6 shows that the greatest difference between 
l
1
boys and girls is in the Commercial Course. This fact, plus 
1
job placement experience in Whitman, shows that more high 
I 
1' school boys would profit from the Commercial Course. 
Table 7. Distribution of 218 Graduates According 
to Curricula and Year Graduated 
' High School Course 
(1) 
I, Classical. •••.•••• 
Scientific ...•..•• 
il Commercial •••••••• 
r General .•••.....•• 
li industrial Arts ••• 
I! TOTALS 
Class of . l950 
(Pre-Guid. Group) 
No. % 
( 2) 
15 12.5 
9 7.5 
19 15.8 
67 55.8 
10 8.3 
120 
Class of 1951 
{Guid. Group) 
No. % No. 
(3) 
15 15.3 30 
9 9.2 18 
17 17.3 36 
44 44·9 111 
13 13.3 23 
98 218 
Total 
% 
(4) 
13.7 
8.3 
16.5 
50.9 
10.6 
I 
1 
A comparison of graduates according to curricula and year 
II graduated as shown in Table 7 indicates the striking similarity 
II 
'I 
'I 
b. 
' 
,, I of percentages of the two classes in each curriculum. A brief 
I survey of previous classes by the writer showed that the typical !! 
-----
class has 50 per cent taking the General Course, 20 per cent il 
I 
taking the College and Scientific Courses, between 15 and 
il 
20 per cent taking the Commercial Course, and between 10 and 
115 per cent taking the Industrial Arts Course. 
--=======- 4-----=--
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CHAPTER III 
FINDINGS RELATED TO EDUCATIONAL STATUS AND PROGRESS 
Higher education of graduates.-- The number of graduates 
' found to be attending a school of hi gher learning was surpris-
1, ing. Seventy-six graduates ( 34· 9 per cent) were included in 
I' the Higher Education Group. This was the second largest group 
li in the survey. The percentage of the Pre-Guidance Group was a 
' mere three-tenths over the Guidance Group. The girls outranked 
the boys in this group by a scant 2.1 per cent. 
Other studies show that a good percentage of high school 
'' graduates attend schools and colleges. The Zabriskie!/ survey 
reports 20 per cent of the high school graduates were enrolled 
1 in schools and colleges at the time of the study. A survey 
by Viens~ shows that about 20 per cent of the high school 
I 
graduates were listed as participating in higher education at 
1· the time of the study. 
Another survey by Schnare_J/ shows approximately 25 per 
\i cent of the graduates attending schools and colleges. 
1!/M. w. Zabriskie, op. cit. 
~Roger Viens, Follow-u Stud to Determine Vocational Guidance 
and Curriculum Needs of a Town High School Ed. Thesis, Clark 
!, University), 1950. 
of Graduates and 
Boston University 
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or course, a comprehensive review or follow-up studies 
indicates a wide range of percentages of high school graduates 
1
1 
in attendance at schools and colleges, but 20-25 per cent 
!r seems like an average group. It is important for a guidance 
' counselor to know the trend toward higher education in his own 
l1 
I school, not only for the purpose or providing sufficient and 
varied data and literature on institutions of higher learning, 
'1 but also ror the assistance such a tre.nd can give in curriculum 
planning . As stated previously, the percentage or Whitman 
j, High School graduates in this category was surprising. 
I The greatest number of graduates in the Higher Education 
li Group w.as . attending a rour-year, degree granting college or 
university. This number accounted for 48.7 per cent of the 
1, group. The next most popular choice was not surprising, as 
1those attending nursing schools accounted ror 13.2 per cent or 
the total group. Right behind the schools of nursing were the 
prep schools or junior colleges with 12.1 per cent. The 
technical school and business school each accounted for 7.9 
per cent. Table 8 gives a more complete picture of the kinds 
,, of schools attended by the graduates. 
II 
Table 8. Kinds of Schools Attended, 
Arranged by Year of Graduation 
'Kind of School Class of 1950 Class of 1951 Total 
1 
(Pre-Guid. Group) (Guid. Group) 
,,- ----~(~1~)--------------~,~2~}----~--------{~3~)~--------~(~4T-) 
I 
College or University 20 17 
Nursing Schools 8 2 (concluded on next page) 
37 
10 
- ~------_ ~====~==~=======-=-~-==-=-=-c-~== 
=======-=-=-=--=--=-==--==-~~-=-=d.~ - ---
1 
~ Table 8. (concluded) 
I 
Kind of School Class of 1950 Class of 1951 Total 
I (Pre-Guid. Group) (Guid. Group) 
{lJ ~ 2} {3J 04] 
1: Junior Cblleges & Prep Schools 4 5 9 
Business Schools 4 2 6 
I 
I 
I 
Technical Schools 3 3 6 
Ji Agricultural Schools 1 2 3 
I Kindergarten School 1 1 2 
1Art 1 0 1 
j1Hairdressing 0 1 1 
1 Post Graduate (high school} 0 1 1 ,, 
I! 
42 34 76 TOTALS 
An examination of Table 8 shows nine different types of 
I 
school, excluding the one post-graduate. Actually, the writer 
that, of the 220 former students included in the 
a few more than the 76 listed as attending a school or 
I: assumes 
I
I survey, 
' college at the time of the survey, can be expected to enroll 
such an institution as the years go by. 
Table 9 also shows the kinds of schools attended, but it 
I' is arranged in order of frequency, by sex. 
1 
I 
I 
I. 
Table 9. Kinds of Schools Attended by Graduates, 
Arranged in Order of Frequency by Sex. 
attending junior colleges or prep schools were boys, an indica-
ltion substantiating the generality that boys do not achieve as 
I 
well in college preparatory work as girls. No girls were 
attending technical schools and no boys were attending nursing 
· schools. 
Location of schools attended.-- All but three of the 37 
students attending a college or university were enrolled in 
schools in Massachusetts. One attended a university in Indiana, 
Janother a university in Connecticut, the third in Washington,D.C. 
~-
2 
Of the 39 students attending schools other than four-year 
II 
\! degree-granting colleges and universities, 31 were enrolled in 
!Massachusetts schools, 4 in California, 2 in Vermont and one 
I 
I 
each in New Hampshire and Michigan. All four of the California 
I! group were attending San Antonio Public Junior College in 
J Pomona. This is easily accounted for, since a Whitman resident 
1~ has been an instructor there in recent years. 
I A complete list of schools attended by all graduates in 
this survey follows: 
Table 10. Specific Schools Attended Since Graduation 
I Type of School Boys Girls Total 
11 r ll ! al !31 l4l 
I Colleges and Universities 
/, Boston University 4 4 8 
I! University of Massachusetts 2 6 8 II 
II Bridgewater State Teachers 0 4 4 
11 Northeastern 2 0 2 
II Stonehill 2 0 2 
Tufts 2 0 2 
Boston College 1 0 1 
College of Pharmacy 1 0 1 
Notre Dame 1 0 1 
Regis 0 1 1 
Salem Teachers College 0 1 1 
Smith 0 1 1 
(continued on next page) 
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Table 10. (continued) 
II 
II 
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Trinity College 
1 
I 
I 
University of Bridgeport 0 1 1 I 
Wheelock 
vlilliams 
Worcester Polytechnic 
TOTAL 
Nursing Schools 
Brockton Hospital 
Addison-Gilbert Hospital 
Cambridge City Hospital 
Cape Cod Hospital 
Deaconness Hospital 
Massachusetts General Hospital 
New England Baptist 
Newton-Wellesley 
TOTAL 
Jr. Colleges and Prep Schools 
San Antonio Jr. College 
Chamber layne 
0 
1 
1 
17 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
1 
Mt. Ida 0 
(continued on next page) 
1 
0 
0 
20 
3 
1 
1 
1 
1 
1 
1 
1 
10 
4 
0 
1 
1 II 
1 li 
1 
37 
3 
1 
1 
1 
1 
1 
1 
1 
10 
4 
1 
1 
1
Table 10. (continued) 
h ype of School 
( 1) 
St. Michael's 
Tilton Prep. 
Vermont Jr. College 
TOTAL 
!Business Schools 
Chandler 
Bentley 
Boston Secretarial 
Burdett 
Katharine Gibbs 
TOTAL 
Technical Schools 
Franklin Institute 
General Motors 
Industrial Technical School 
Mass. Radio & Te1 School 
New England Aircraft 
Wentworth Institute 
Boys 
( 2) 
1 
1 
0 
3 
0 
1 
0 
1 
0 
2 
1 
1 
1 
1 
1 
1 
TOTAL 6 
(concluded on next page) 
Girls 
(3) 
0 
0 
1 
6 
2 
0 
1 
0 
1 
4 
0 
0 
0 
0 
0 · 
0 
0 
' 
!27 
- ---=.- ~--'---= 
Total i 
1 
l 
l 
9 
2 
1 
1 
l 
l 
6 
1 
1 
l 
1 
1 
1 
6 
li Table 10. (concluded) 
Type of School 
(1) 
!Agricultural School 
University of Massachusetts 
jKindergarten 
Perry 
Vesper George 
!Hairdressing 
I Brockton Hairdressing 
I Post-Graduate 
Boys Girls 
( 2) ( 3) 
3 0 
0 2 2 
1 0 1 
0 1 1 
I 
Whitman High School 1 0 1 
'1 GRAND TOTAL 33 43 76 
I 
.1 Miscellaneous educational information.-- A surprising 
I 
jnumber of the Higher Education graduates included in the survey 
1
made suggestions and comments that the writer thought would be 
though they did not !worth including in this study, even 
!represent a large enough percentage 
,findings. 
on which to base any real 
I 
Many in the Pre-Guidance Group expressed regret that they 
I 
jdid not have the benefit of a full-time guidance program. The 
I 
I 
same group showed evidence of surprise and pleasure that the 
·2 
~ ' school was still interested in them. ' 
A few of their suggestions follow: 
I College prep students should arrange their programs 1 
to take at least one year of typing. Some of the graduates ! 
felt that a year of typing should be a requisite. A few 
students in college suggested the college prep students 
be oriented on the need to take typing. 
Students in high school who plan to go to technical 
schools or engineering colleges should have at least one 
year of mechanical drawing. Those graduates attending 
such schools at the time of the survey pointed out that 
they were expected in the first year to have a basic know-
ledge of the tools and techniques of mechanical drawing. 
Many students attending higher education suggested 
that some tips on how to take lecture notes be stressed 
during the last two years in high school. Many students 
found the first semester in college especially difficult 
because of an inability to take notes properly. 
Educational adjustmentT- The writer made no attempt to 
II 
\1determine the adjustment of the graduates to institutions of 
hig her learning. One reason was that about half of the 
Higher Education Group had not completed the first semester of 
li their new school course. Most of the students in the Higher \ 
Education Group had taken the classical or scientific curriculum !! 
\:while in high school and seemed to be adjusting reasonably well 
- 1 =~--===co-=~ 3-=~-~==-
to their new educational program. It is significant that many IJ 
j: students from other courses are also included in the Higher 
I Education bracket, and these too seemed to be adjusting well. 
I Of course, the writer had an opportunity to talk with two or 
three graduates of the Guidance Group who were having trouble 
their first semester in college. In one instance the trouble 
1: seemed to be that the work was really too difficult. In two 1i 
fi others the reason was a matter of adjustment to the individuals •II 
II 
II 
living away from home and on his own. 
I 
I 
t=-
CHAPTER IV 
FINDINGS RELATED TO OCCUPATIONAL STATUS AND PROGRESS 
Employment of graduates.-- Educational findings of the 
I 
IJprevious chapter show that approximately 35 
;218 Whitman High graduates included in this 
per cent of the 
study attended 
institutions of higher learning. Such a large percentage points 
!lout the need for particular educational guidance services. 
II 
,,However, the largest percentage of graduates (53. 7) was engaged 
in full-time employment. The occupational findings of this 
1group are also indicative of the need for particular vocational 
I 
1guidance services. 
I Of the 117 reporting Full-Time Employment, 51 were boys 
Jand 66 
j
1
sented 
J! sented 
were girls. Of all the boys responding, the 51 repre-
46.8 per cent and of the girls responding, the 60 repre-
60.5 per cent. 
I, Table 11 shows the occupations of the graduates classified 
-31-
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!' Whitman, and have many farms, only two boys, or 3.9 per cent, 
jl were engaged in agricultural and kindred jobs. 
Table 11. Occupations of 117 Graduates in 
Full-Time Employment Arranged by Sex 
Boys Girls Total 
Classification No. % No. % No. % 
(1) 
Q - Professional Semi-Prof. 
I and Managerial I 
1 - Clerical, Sales, & Kindred 
II 
1
1 
2 - Service Occupations 
3 - Agricultural & K:indre::l 
1: 4-5 - Skilled 
\i 6-7 - Semi-Skilled 
I' 
1
:8-9 -Unskilled 
TOTALS 
I 
1 
10 
1 
2 
5 
24 
8 
51 
( 2) 
1.9 
19.6 
1.9 
3·9 
9.8 
47.1 
15.7 
1 
46 
4 
0 
0 
15 
0 
66 
(3) 
1.5 
69.7 
6.1 
0.0 
o.o 
22.7 
o.o 
2 
56 
5 
2 
5 
39 
8 
117 
( 4) 
1.7 
47.8 
4·3 
1.7 
4·3 
33·3 
6.8 
\ ~--------Table 11 also shows that while one or more boys were 
====.~4ri-=======~~======-~~=-======================~~==== 
,, 
1951 · (the Guidance Group) had the edge. /! of 
I 
I 
I 
I 
Table 12. Occupations of 117 Graduates in Full-Time 
Employment Arranged by Year Graduated 
At this point we are reminded that, of 218 graduates 
iincluded in this study, 
I 
only three were unemployed at the time 
I of the survey. The two in the Pre-Guidance Group were expect-
jing re-employment and the one in the guidance group, when 
offered a job, remarked only, 11 If I make any more money, Uncle 
!sam will take most of it." Actually, this boy was a real 
iguidance problem, for he was continually torn between choosing 
I 
~ work or school. He chose the latter and then proceeded to try 
I 
first one school and then another. The writer counseled the 
li boy several times and his mind seemed made up to enter a 
- __JI 
===== =~,==================================================================~~========~ 
I 
I 
I 
II 
1 technical aviation school. 
Employment of drop-outs.-- The eleven drop-outs who were 
working were engaged in the following occupational classifica-
tions: semi-skilled, 6; clerical, 4; service, 1. The g roup 
was too small to indicate or substantiate any trends. 
Weekly wages of graduates.-- Many high school students not 
only have exaggerated ideas about the glamourous nature of the 
work they expect to get into almost at once, but they also have 
an over-optimistic estimate of starting salaries. The boys, as 
a rule, expect to start at forty dollars a week or better. The 
girls, partly aware of the minimum wage law, think that a 
t h irty-dollar-a-week job is 11 average 11 or 11 poor. 11 Here is an 
opportunity for the guidance counselor to set them straight 
by presenting the facts. This follow-up study, as Table 12 
shows, tends to refute the students' expected salary rates. 
The two highest salaries for boy s were for jobs connected 
with construction of the new Veterans Administration Hospital 
in Brockton, Massachusetts. The three lowest salaries for 
girls are for jobs in sales department stores. 
Table 13. Weekly Wages of Graduates 
Salary per week Boys Girls Total 
{l~ { 2~ {~} ~ rh~ 
75-80 l l 
65 l 1 
60 2 2 
(concluded on next page) 
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I Table 13. (concluded) 
Salary per week Boys 
(1) ( 2) 
50-55 5 
45-49 2 
40-44 10 
35-39 12 
30-34 13 
25-29 0 
TOTALS 46 
Girls 
(j) 
2 
2 
4 
7 
35 
3 
53 
Total 
(4) 
7 
4 
14 
19 
48 
3 
99 
Table 13 shows that reports of wages were forthcoming 
from 46 of the 51 boys employed and from 53 of the 66 girls 
I 
employed. For the boys, salaries ranged from a low in the 
f[ ~~ 30- ~34 bracket to a high in the ~~75-$ 80 bracket. For the 
I 
,girls, salaries ranged from a low in the $25-$29 bracket to a 
I 
' 
1 high in the ~~50-$55 bracket. Four of the boys earned wages of 
$60 per week or better. None of the girls earned such a salary. 
1
Three of the girls earned less than thirty dollars, none of the 
I 
l boys were included in a bracket lower than thirty dollars. 
: Thirty-five of the 46 boys were almost evenly divided in the 
I 
three brackets of $30-·$34, ~B.5- ~~39, and $40-$44. Thirty-five 
of the 66 girls were in the single $30-$34 bracket also. 
,I This difference in wages by sex could probably be 
I, 
I! accounted for by the type of work performed. Semi-skilled 
!~ occupations were engaged in by 24 boys, only by 15 girls. On 
,, 
!I 
" I' 
J; 
II 
the other hand, 46 girls were engaged in clerical sales, and 
!kindred jobs while only 10 boys were employed in such occupa-
'tions. The minimum wages for those in semi-skilled jobs was, 
I 
I in many cases, considerably higher than the minimum wag e in the 
clerical, white-collar type jobs. Then, too, many of those 
eng aged in semi-skilled occupations were receiving overtime 
pay. 
Source of information leading to job.-- The writer 
attempted to determine the agencies used (and the extent to 
which each agency was used) in securing the jobs r eported by 
the g raduates. A significant enough number was established to 
' be included in Table 14. Fifty of the sixty employed graduates 11 
' of the Class of 1950 are included~ fifty-one of the fifty-
seven employed graduates of the Class of 1951 are included. 
Table 14. Methods Used to Secure Employment 
II 
I 
' Source of Information 
1950 1951 
(Pre-Guid. Group) (Guid. Group) Total 
No. % No. % No. % 
--------~1~------------~(~2~)------ - (3) (4) 
Personal Application 
, Family or Friends 
1
Public Employment Agency 
I !School Authorities (incl. Guid. Dept.) 
Other Sources 
TOTALS 
24 48.0 
12 24.0 
2 4-0 
6 12.0 
6 12.0 
50 
15 29.4 39 38.6 
11 21.6 23 22.8 II 
I 
4 7.8 6 5.9 
17 33·3 23 22.8 
4 7.8 10 9.9 
51 101 
______,_L_ ~ =-: 
I 
: Table 14 shows two significant differences in the two 
I 
classes. Nearly half of the Class of 1950--the Pre-Guidance 
Group--secured their jobs through personal application. Less 
, than a third of the Class of 1951--the Guidance Group--secured 
their jobs through personal application. Only 12 per cent of 
the Pre-Guidance Group secured their jobs through school 
authorities, while about 33 per cent of the Guidance Group got 
!their jobs through school authorities. In practically all cases 
I 
,I the "school authorities" for the Guidance Group meant the guid-
J, ance department. A few of the Pre-Guidance Group got their jobs 
1in the fall of 1950 through the recently-inaugurated guidance 
' department,. ·and these are included in the School Authorities 
I 
I 
!category. 
Job placement, in itself, is certainly not the prime 
function of a guidance department but seems to be an expected 
! service by school committees and administrators and is often a 
I 
~ natural result of vocational counseling and employer-guidance 
!department relations. 
j! Only direct placement by the guidance department and 
II s c l10ol authorities are lis ted under the "Schoo 1 Authorities" 
I category, but in many instances, the writer suggested referral 
I to a public employment agency or personal applications and jobs 
: so .secured were not included in the 11 School Authorities" 
· classification. 
/' 
II 
The total (22.8 per cen~ who secured their jobs through 
I; families and friends was not surprising. Whitman, Hanson, 
7 
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and Halifax have diversified industries, yet the small size of 1 
the towns makes it possible for employers and employees to I 
1 obtain jobs for their relatives and friends leaving high school. II 
II 
I 
Mention should be made of the public employment agency 
~ as a source of information leading to job placement. Just 
I 
, under six per cent of the graduates employed that the writer 
I 
!
1 
was able to include in Table 14 obtained their jobs through 
information g ained at the Massac husetts Employment Security 
office in Brockton, Massachusetts. Many kinds of jobs that the 
local school guidance director seldom gets a chance to fill, 
! often can be secured through the public employment office. 
Then, too, this agency can often place easier that small per-
, centage of graduates and drop-outs that the school would find 
II 
di f ficult because of the school's inability or unwillingness to 
,, give recommendations. 
I 
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CHAPTER V 
EVALUATION AND SUGGESTIONS 
A word of explanation.-- The writer believes that some 
value can be forthcoming from that part of a follow-up study 
that reports the former students' appraisal of subjects taken 
in high school as those subjects prove help ful on the job or 
at an institution of higher learning. It is obvious that the 
degree to which school subjects serve t he student after he 
has left school is of value in counseling and in curriculum 
planning and revision. Occasionally, too, much can be g ained 
from finding out t he subjects the former students later thought 
to be of value though were not elected in school. Oth er guides 
to counseling and curricular planning and revision are the 
suggestions that former students make regarding school and 
dep artmental improvements. 
At the time of this study, it was not expedient to secure 
data of this nature. The writer firmly believes that wh ile 
certain projects and undertakings may be valuable, projects 
and undertakings should be initiated often only after a real 
desire for them has been expressed. While the study is 
essentially indep endent of the school, p ermission for the 
study had to be obtained, and credit for the c omp letion was 
-39-
dependent on the school and its personnel. Certainly in 
guidance discretion is the better part of valor. 
Because of the aforementioned reasons, only a few 
generalities will be included in evaluation by and suggestions 
of former students. 
Subjects named as having most value on the job and in 
institutions of higher learning were subjects that countless 
follow-up studies have also listed. These were: English, 
typing, shorthand, and mathematics. 
Subjects named as not taken but valuable were: typing, 
mechanical drawing , shorthand, and algebra. Former students 
of the commercial course were solid in their support of the 
post-sch ool practical value of the subjects taken in their 
course. 
The writer thought it might be helpful to find out the 
feelings of the graduates concerning the adequacy of the 
guidance counseling they received and specific needs in 
counseling as expressed by the former students. Of course, 
the Pre-Guidance Group, not having been exposed to a guidance 
program could not be expected to answer wi-th any real signifi-
cance the question: Did you receive little guidance, fair 
guidance, or considerable guidance? However, answers given by 
the Guidance Group to this question could be helpful. About 
70 per cent had "considerable guidance" and 20 per cent had 
11 fair guidance," less than 10 per cent had 11 little guidance." 
I =~·===========~=-~=-=-====== 
=---= ---· 
More important were the former students' suggestions for 
specific needs in guidance counseling . The majority wanted 
help earlier in school, particularly in grades eight and nine, 
in choosing subjects and courses. Many asked for aptitude 
intelligence tests. The Guidance Group had t h e vocational test 
battery administered and scored by the Boston University Office 
of School and College Relations. All of them were counseled 
on the results and so the request for tests came from the 
Pre-Guidance Group. This latter group mentioned frequently 
how much more fortunate the high school students were now that 
they had the services of a counselor. 
The 28 members of the Guidance Group in institutions of 
high learning at the time of the survey who participated in the 
in-person group follow-up experiment made the following sugges-
tions: 
1. All college preparatory students should take at least 
one year of typing. 
2. Students should have a unit on note-taking at lectures 
while in high school. 
3. Students planning to enter schools of engineering and 
certain technical schools ought to take at least one year of 
mechanical drawing. 
4. The first semester of college was certainly trying and 
realistic preparation for this first adjustment phase of colle~ 
life should be made in the high school senior year. 
hl 
Regarding the last suggestion, the writer agrees that the 
first semester, indeed the first year at college, is a trying 
one, but believes that bnidging the gap; i.e., making adjust-
ment easier, is a job that both high school and college should 
work together on until the goal is reached, if it is ever to 
be. 
h2 
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CHAPTER VI 
SUMMARY 
This follow-up study of graduates and drop-outs of 
Whitman High covering the school years ending in 1950 and 1951 
was made chiefly through the use of a questionnaire. The form 
is not a published one, but the writer used many of the items 
of the form sold by the National Association of Secondary 
School Principals. The purpose of this study was tosecure 
data about the educational and occupational experiences of for-
mer Whitman High School students and to determine the ways the 
guidance services can better meet the needs of present and 
future students of the high school, as well as the former 
students. The percentage of returns was 99.2 and numerically 
t h is meant 240 respondents of a total of 242 school leavers. 
Many questionnaires were completed over the phone, via personal 
interviews, and through an original in-person group technique 
described in Chapter II. The findings have been presented in 
the preceding; chapters and are based on the writer 1 s tabula-
tions and analyses. The following conclusions and recommenda-
tions are based on these findings. 
General information and conclusions.-- The following are 
conclusions based on a study of the data provided by the former 
students about their general status: 
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1. The in-person group technique . in the follow-up is an 
interesting and valuable one. The "High Education" Group that 
particip ated was stimulated to real thinking about, and frank 
expression of, their answers. It is, of course, limited in that 
it could be used only i n small, special groups. 
2. The Class of 1951 (the Guidance Group) showed the 
effects of "orientation 11 by the p rompt and inclusive returns. 
3. The 22 drop-outs were not a representative enough 
group on which to base any real findings. 
4· About half (50.9 per cent) of the 218 graduates had 
tak en the General Curriculum, and 22 per cent had taken the 
Classical and Scientific Courses. It is significant that 
nearly 35 per cent had enrolled in institutions of higher learn 
ing. While only 16~ per cent graduated from the Commercial 
Curriculum, the local opportunities for employment indicate 
that a larg er number of students would profit from this course. 
More boys should be encouraged to take the Commercial Curricu-
lum. 
Educational information and conclusions.-- An examination 
of the educational data provided by the graduates indicates 
these conclusions: 
1. The number of graduates attending schools of higher 
learning was surprising . Seventy-six graduates (34-9 per cent) 
were in the 11Higher Education" Group. The p ercentage of girls 
exceeded the boys in this g roup by a mere 2.1 per cent. 
1\ 
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2. The largest number in this group ·.was attending 
I year degree-granting college or university. The number 
11 accounted for 48.7 per cent of the group. The second most i 
I' 
popular type of institution was the school of nursing with 13.2 
! per cent, followed closely by the prep schools or junior colleg e ~ 
with 12.1 per cent. 
J. All but three of the 37 students enrolled in a college 
or university were attending schools in Massachusetts. All but 
eight of the 39 students enrolled in schools other than degree-
granting colleges or universities were also attending schools 
I· in Massachusetts. Four of the eight were enrolled in a public 
" 
I' junior college in California. This was accounted for by a 
I Whitman resident who is an instructor there. 
It is logical to conclude that schools reported in th~ 
survey will continue to attract the majority of future grad-
II 
11 
uates. Therefore, inclusive information about these schools 
should be made available to students. 
II 
Occupational findings and conclusions.-- The writer makes 
11 
the _ following conclusions based on information furnished by the 
I . 
I 
I 
I 
,. 
1: 
I' 
I' 
school leavers reporting full-time employment: 
1. The largest percentage of all graduates (53·7 per II cent) ,: 
1
were engaged in full-time employment. Of the 117 graduates in 
I 
1 this group, 51 were boys and 66 were girls. Percentage-wise, 
l this meant that 46.8 per cent of all boys were employed full 
1time and 60.5 per cent of all girls were so employed. 
II 
2. The largest group of girls (69.7 per cent) was 
I 
employed in jobs of a clerical or sales nature. Next largest 
I group of girls (22.7 per cent) was employed in semi-skilled 
' occupations. Clerical jobs were available, and though not as 
i' well-paying as others, quite desirable. 
I 
1 3'· The largest group of boys (47J. per cent) were engaged 
! in semi-skilled occupations. The second largest group was, 
/! surprisingly, employed in clerical and sales jobs. These two 
I I' groups accounted for 66.7 per cent of all employed boys. 
I 
4. The majority of those employed received beginning 
wages. Almost 50 per cent of all those employed had earnings 
II between thirty and thirty-four dollars. Two thirds of all the 
l girls earned wages in this bracket. Many others earned higher 
I 
1 salaries, but this was attributed chiefly to overtime. The 
I 
' guidance counselor should advise future graduates of realistic 
[ beginning wage expectancy. 
I 5. The personal application was the method used by 38.6 
I l per cent of the graduates engaged in full-time work. Families 
[I and friends and school authorities were used by 22.8 per cent • 
. , 
J, Significant was the almost tripled percentage of the 11 Guidance 11 
I' Group that got leads through school authorities as compared 
lwith the Pre-Guidance Group. Over one fifth of the graduates 
[got jobs through families and friends and this percentage can 
I 
be expected to continue since the towns 11 feeding" Whitman High 
l School (Whitman, Hanson, and Halifax) are small towns, with 
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certain diversified industries, and employers and employees can 
easily manage to place many relatives and friends as they leave 
high school. 
The public employment agency should be utilized by the 
guidance department since this agency can make referrals to 
some types of jobs and in different areas not available to the 
school placement personnel. 
I Findings on evaluation and suggestions by former students. 
Expressed opinio.ns and suggestions of former students lead to 
the following conclusions: 
1. Subjects having the most value included English, 
typing, shorthand, and mathematics. These subjects appear as 
most valuable in countless follow-up studies. 
2. The Co~nercial Curriculum, while taken by only (16.5 
per cent) a small portion of the class, appeared to provide the 
best vocational preparation for those former studen~s. 
3. A unit on note-taking at lectures was a strong 
recommendation by college prep students. 
4. College preparatory students should be urged, ff not 
required, to take at least one year of typing. 
5. Students expecting to enter engineering schools and 
some technical schools should take at least one year of mechani-
cal drawing. 
6. First-year college students should find less adjustment 
necessary. Perhaps the high school can help in the matter. 
----~~====--==-~~ ~=-~~= L 
7. There was much agreement as to the need for guidance 
services in the junior high school and in the first year of 
high school. Many suggestions were made to the effect that mor 
help be given students in curriculum and subject selection. 
8. Students wanted more information regarding their own 
abilities. This was especially evident in the Pre-Guidance 
Group. 
9. Over 70 per cent of the Guidance Group received "Con-
siderable Guidance 11 and 20 per cent had 11 Fair Guidance," showin 
that in the first year of a full-time guidance program at 
Whitman High School, the students having the benefit of such a 
service, though for only a year, reflected a recognition of a 
good amount of guidance. 
Recommendations made on the basis of this studx.-- The 
following recommendations can be made on the basis of findings 
in this study. The school personnel, using the minds of many, 
might adopt some of these recommendations, modify some, and add 
many of their own. 
1. The guidance department should make local surveys to 
discover real vocational opportunities in the area and make 
this information available to school authorities and students. 
2. Such surveys could also be used in helping students 
choose subjects and courses. 
3. It is apparent the community could already absorb more 
graduates of the Commercial Course. Students with some intere$ 
LJ,B 
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and skill in such a vocational field should be encouraged to 
take the course. 
4· A vocational placement service should be maintained. 
This service should utilize the help of many employers, organi-
zations, agencies, and individuals. 
5. Good educational counseling should be provided in the 
junior high school. 
6. Testing of students should be maintained and supple-
mented as the needs arise and the students should be informed 
of their interests, abilities, and handicaps. 
7. An organized, concerted program of guidance orientatio 
for the whole staff should be inaugurated to meet the needs of 
the students. 
Limitations to the present study.-- A questionnaire has 
obvious general limitations in a study of this type and this 
must be admitted first. Other limitations are as follows: 
1. Only the two most recent classes of former students 
were included in this survey. 
2. Because the time for recommendations based on former 
students' evaluation and suggestions was inauspicious, much 
helpful information was not included, and many conclusions, 
therefore, omitted. 
3. The "Guidance Group" actually only received one year 
of counseling service. Also, one class with guidance is not 
basis enough for eval~ation of counseling services. 
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4· Little educational or vocational adjustment could be 
determined since the former students were out of school for 
brief periods from a few months to a year and a half. 
I 
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• 
PROGRAM OF STUDIES 
IN THE HIGH SCHOOL 
WHITMAN, MASSACHUSETTS 
Adopted April 14, 1943 
BY THE 
SCHOOL COMMITTEE 
Revised March, 1950 
. I 
WHITMAN HIGH SCHOOL PROGRAM OF STUDIES 
CURRICULA FRESHMAN SOPHOMORE JUNIOR SENIOR 
Required Required Required Required 
English I 1 English II 1 English III 1 English IV 1 
Latin I 1 Latin II 1 Plane Geometry 1 U. S. History & Civics 1 
Algebra I 1 Algebra II 1 French II 1 Coli. Prep. Chemistry 1 
World History 1 E'rench I 1 Coli. Prep. Physics (boys) 1 **Phys. Education (boys) t 
CLASSICAL Physical Education t Physical Education 
~ * *Phys. Education ( boys ) t 
~ 
Elective 
Elective Probl ems of Democracy 1 Coli. Prep. Physics (girls) 1 French III 1 
Biology (girls) 1 Solid Geometry . t 
U.S History & Civics 1 Trigonometry t 
Required Required Required Required 
English I 1 English II 1 English lii 1 English IV 1 
Algebra I 1 Algebra II 1 Plane Geometry 1 U. S. History & Civics 1 
General Science 1 French I 1 French II 1 Solid Geometry t 
Physical Education t Biology 1 College Prep . Physics 1 Trigonometry ~ 
SCIENTIFIC Physical Education t 
**Phys. Education (boys) t Coli. Prep. Chemistry 1 
Elective 
• • Phys. Education \ boys) t 
World History 1 Elective Mech. Drawing I t French Ill 1 
Problems of Democracy 1 
Required Required Required 
Required 
English I 1 English II 1 English Ill 1 English IV 1 
Business Training 1 Bookkeeping lA 1 U.S. History & Civics 1 Commercial Law ar.d 
Physical Education t Com!. Geography lA 1 Bookkeeping II 1 Arithmetic 1 Physical Education t or Bookkeeping III 1 {Stenography II } 1 or 
Elective Typewriting IIA t { Stenography III : 1 Elective General Science 1 {Stenography I} t **Phys. Education ( boys ) i Typewriting Ill ( 1 COMMERCIAL Ancient History 1 ** Phys. Education ( boys) t Citizenship 1 Typewriting I t 
Cooking I 1 Cooking II 1 Elective Med. & Mod. History 1 Algebra I 1 Elective 
Basic Mathematics 1 Typewriting IIB ~ Office Practice ! 
Sewing I 1 Problems of Democracy 1 
Consumer Economics . 1 Sewing II 1 Homemaking 1 
Business Management 1 
Required Required Required Required 
English I 1 English II 1 English III 1 English IV 1 
Business Training 1 Basic Math. (boys) 1 U. S. History & Civics 1 Applied Math. (boys) 1 Citizenship 1 Physical Education t General Physics (boys) 1 **Phys. Education (boys) t General S.-ience (boys) 1 **Phys. Education (boys) t 
Physical Education t Elective Elective 
Elective Applied Math . (girls) 1 
Elective (girla) Basic Math. 1 girls) 1 General Physics (girls ) 1 Sewing II 1 
Cooking l 1 Cooking II 1 Sewing I 1 Homemaking 1 
GENERAL General Science 1 
{ Stenography I } ! Bookkeeping II 1 Bookkeeping III 1 
Ancient History 1 Typewriting I t { Stenography II } I { Stenography III } 1 Mech. Drawing I or II t Freehand Drawing I t Freehand Drawing II t Typewritin.11 IIA ! Typewri ting III 1 
Biology 1 Typewriting liB t Office Practice i 
Med. & Mod. History 1 Consumer Economics 1 Business Management 1 
Bookkeeping IA 1 Mech. Drawing II t Problems of Democracy 1 
Bookkeeping IB 1 Freehand Drawing III t General Chemistry 1 
Com!. Geography B 1 
Required Required Required Required 
English I 1 English II 1 English III 1 English IV 1 
Shop I 1 Shop II 1 U . S. History & Civics 1 Shop IV H 
Shop Math. I 1 Shop Math. II 1 Shop III It **Physical Education i 
INDUSTRIAL Elective (select one) **Physical Education ~ 4 
ARTS Elective (aelect one) Med. & Mod. History 1 Elective General Science 1 Com!. Geography B l Problems of Democracy 1 
Citizenship 1 Biology 1 General Physics 1 
Applied Math. 1 
**An academic subject may be-substituted if necessary to satisfy the requirements for admission to a particular college or other 
post-secondary school, or for graduation at the end of four years of high school membership. 
NOTES 
To take Bookkeeping IA or Stenography and Typewriting I students are asked to meet certain standards in the work of the 
Freshman year. These subjects require special knowledge and abilities and it is in the interest of the students that these standards 
are set. 
. . In the Soph?more year Stenography is giv~n twice a week and Typewriting three times a week, the two consituting one sub-
Ject gtv~n five penods and carrytn~ o~e umt cred!t. In the ~unior and Senior years, ~tenography and Typewriting will each be given 
five penods a week, the two constttutmg two subjects, carrymg one and one-half umts credit in the Junior year and two units credit 
in the Senior year. 
Bookkeeping IA (Vocational) and Commercial Geography A must be t aken by those ele~ting the Commercial Course. A stu-
dent cannot advance from Bookkeeping IB to Bookkeeping IA or to Bookkeeping II, but can transfer from Bookkeeping IB to Book-
keeping IA if, after eight weeks, he shows that he can do work of a vocational standard .. 
In advanci_n~ from the first year ~o the second year and from the se_cond year to the third year in Bookkeeping or Stenogra-
....-. phy and Typewntmg, students are advtsed to do so only tf they have recetved an A orB grade or have the approval of the subject 
~teacher in the previous year's work. . 
Typewriling liB in the Junior year may be elected by pupils who have taken Stenography and Typewriting I and who wish to 
continue in Typewriting, but not Stenography. These pupils may then elect Office Practice in the Senior year as may pupils doing 
satisfactory work in T ypewriting IIA but not wi ~ hing to elect Stenography and Typewriting III. Office Practice includes work in 
typewriting, calculating machin es, duplicating machines, dictatin g machines, filing, business etiquette. etc. 
Both the Bookkeeping III and the Stenography and Typewriting III courses include about eighty class periods devoted to office 
practices, such as filing, calculating machines, duplicating machines, business etiquette, dictating machines, etc., in order to better 
prepare the pupils for future emplopment. 
Commercial Law and Arithmetic is a full year's course, carrying one unit credit. Commercial Law is given the first two 
marking periods and Business Ari thmetic the last three marking periods. 
Students not wishing to pursue a strictly Commercial Course specializing in either Bookkeeping or Stenography and Type-
writing may gain a basic knowledge of business principles and practices by electing Junior Business Training in the Freshman year, 
Commercial Geography B and Bookkeeping IB in the Sohomore year, Consumer Economics in the Junior year and Business Manage-
ment in the Senior year of the General Course. General Course students may also prepare for vocational employment in the field of 
business by electing Typewriting liB in the Junior year and Office Practice in the Senior year. 
The number foJlowing a subject indicates the numb "r of units which that subject counts toward a diploma. 
Th e number of recitation periods per week is five in each subject except physical education which is given 
only two periods per week . 
Every pupil in school is eligible to elect work in the G:ee Clubs, Orchestra or Band. These elections will be 
rr.ade after school opens in September. One-quarter of a unit is allowed toward a diploma for each year of work in 
these organizations, but not more than a total of two units may be credited toward a diploma. PUPILS SELECT-
JNG WORK IN THESE ORGANIZATIONS WILL BE CONSIDERED TO HAVE A SIX PERIOD DAY ON THE 
DAY WHEN THESE ORGANIZATIONS MEET, AND THE SCHOOL SESSION WILL NOT BE OVER FOR THEM· 
UNTIL THEY ARE DISMISSED BY THE SUPERVISOR. 
CHOICE OF A COURSE. A pupil w ho intends to enter a college or university should take the Classical or 
Scientific course. If preparation for work leading to the Bachelor of Arts degree is desired the Classical course 
should b e elected. If preparation for work leading to the Bachelor of Science degree, a .. course in engineering or 
admission to a scientific school is desired, the Scientific course should be elected. In all cases the pupil should con-
sult the Principal within the first month of the Freshman year if preparation for admission to a particular school 
is desired. 
A pupil who intends to enter a State Teachers College should take a college preparatory course. The General course has been 
planned for pupils who desire only a well rounded high school education. It is not designed to fit pupilsforhigherinstitutions. The 
Commercial course gives a training for business life. It is designed chiefly for the pupil who must go to work immediately after leaving 
high school. It will prepare for the business school s but not for the Colleges of Business Admistration. A pupil who intends to enter 
a College of Business Administration should not take a commercial course. 
A girl who wishes to prepare for a Hospital Training S chool should take a college preparatory course if she 
wishes to be sure of entrance to the better schools. If she takes a General course she must take academic subjects 
of co1lege preparatory grade. It takes the same preparation and just as good a scholastic record to enter a training 
school today as to enter a college. 
A pupil who must take mathematics in college is strongly advised to take four years of mathematics in high 
school. ' 
THE ATTENTION OF PARENTS is especially called to the fact that High School pupils must do most of 
their studying at home. 
PUPILS are expected to spend in home study a dail y average of two hours. 
MOST FAILURES IN THE HIGH SCHOOL ARE DUE TO LACK OF HOME STUDY. It is strongly advised 
that pupils get part of their lessons in the afternoon. and the r eiD:ainder in the evening. If possible the pupil should 
be provided with a quiet room, apart from the family, for evemng study. 
REGULATIONS 
SELECTION OF SUBJECTS. All subjects appeari ng in the required list of any course must be taken and 
must be passed to obtain a diploma from t~at cou~se . . A sufficient numbe_r of subject~ from _the elective list must be 
selected to make a total of fifteen (15) umts, which IS the number reqmred to obtam a diploma. The number of 
u:-:'.ts of credit (exclusive of music) which may be. offered t_oward a dip~oma cannot exc.eed _5 units f~om the Fres~­
man list of subjects, 5 units from the ~ophomore hst of subJects or 6 un~ts from the Jum?r hst of subJects. In addi-
tion 3 units from the Senior list of subJects must be passed to secure a diploma. No pupil may take more than four 
(4) subjects in any one year except where five (5) are called for in the r equired list, without the permission of the 
principal. . . . 
• 
PROMOTION BY CLASSES. The number of umts necessary for promotwn to the Sophomore class IS 3; to 
the Junior class 7; to the S enior class 11. A pui?il entering his fourth >'e~r with conditions, that is with less tJ;lan 11 
units will not be considered a candidate for a diploma. If such a pupil IS allowed to take extra work to qualify for 
a diploma at the end of the fourth _year .he will be co!lsidered or: trial for a pe~iod of 24 w_eeks. If at the end of ti?-e 
trial period he is failing in any subJect his program will b e r eadJusted and a fifth year will be necessary to obtam 
a diploma. No class will be formed in any subject, except those essential to college preparation, unless a sufficient num-
ber of pupils elect that subject. 
Only one foreign language may be begun in the same year, and it should be continued for at least two years 
if the pupil is proficient. 
ATTENDANCE 
A personal or written excuse from the parent or guardian is required for every absence, tardiness or dismissal. 
No pupil is allowed to leave the school during the session without permission from the Principal or a teacher. 
Unless the pupil brings with him a written request for dismissal from his parent or guardian, he is permitted to 
leave only in case of emergency. 
Teachers may require pupils to return to school in the afternoon for discipline or to make up neglected wo:rk. 
All work missed by reason of absence must be made up. If the pupil has a legitimate excuse for absence he 
receives full credit for work made up. 
The selection of subjects for each year should be made with great care as no changes can be made after school ~· 
opens in September unless the parent or guardian personally appears at the office with a request for change. These ~ 
requests will be giyen the personal attention of the Principal and if he deems it wise such requests will be granted. 
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